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ABSTRACT 
Name                   :    Dzul Ashfiah 
Reg. No  :    20401106104 
Title  :  DEVELOPING THE STUDENTS’ WRITING COMPETENCE  
USING WRITING TASK- BASED INSTRUCTION APPROACH 
AT THE SECOND YEAR OF SMAN 1 SINJAI TIMUR 
Consultant I      :    Drs. H. Nur Asik, M.Hum 
Consultant II     :    Dra. St. Nurjannah Yunus Tekeng 
 
Dzul Ashfiah, 2010. “Developing the Students‟ Writing Competence Using 
Writing Task- Based Instruction Approach at the Second Year of SMAN 1 Sinjai 
Timur”. This research aimed at finding out whether or not the use of writing task- 
based instruction approach developed the students‟ writing competence. The method 
employed in this research was pre-experimental group design, where there were 
pretest, and posttest to measure the students‟ writing competence after giving the 
treatment. The instrument of this research was writing test, the students made a short 
paragraph according to the topics were given. The population of this research was the 
second year students of SMAN 1 Sinjai Timur academic year 2010/ 2011. The total 
samples of this research consist of 30 students. The samples were taken by using 
purposive sampling technique. The data collected was analyzed using scoring 
classification, mean score, t-test, and hypothesis testing. The result of this research 
indicated that there was development of the students‟ writing competence through 
writing task- based instruction model in teaching writing; The value of t- test in 
posttest  (9.39) was higher than t- table (2.05) at the level significance (α) = 0.05 and 
degree of freedom (df) = 29, the mean score of the students‟ pretest was 
5.997classified fair and the mean score of posttest was 7.747classified good. The 
result of the data analysis shows that the students‟ writing competence developed 
significantly after being taught writing by using task-based instruction approach. It 
means that the use of writing task-based instruction approach in teaching writing was 
effective to develop the students‟ writing ability. 
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CHAPTER I 
INTRODUCTION 
This chapter discusses the research background that leads to problem 
statement, objectives of the research, significance of the research, scope of the 
research and definitions of operational variables. 
A. Background  
    English is an international language. Almost all countries have adapted 
English used as a compulsory subject at schools. The national education has 
decided that English as a foreign language taught in Indonesian schools. It learned  
from Elementary level to University level.  In English language, there are 
integrated skills to be mastered such as: Speaking, listening, reading, and writing. 
As Haycraft states (1978:8) that there are various skills in mastering of language: 
respective skill, listening (understanding the spoken language), reading 
(understanding the written language), and productive skills are speaking and 
writing.  
Many language teachers find it difficulty in teaching English 
communicatively. Writing is perceived as something dull, which cannot stimulate 
classroom interaction. It is supported by Heaton (1974:138) who says that “the 
writing skill is complex and difficult to teach, requiring mastery not only of 
grammatical and rhetorical devices but also of conceptual and judgmental 
language.”  
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Most students find it difficulty in starting writing, because they do not know 
how to arrange the vocabulary, and not clear about the punctuation. It can make 
writing skill of the students are low. Richard and Rogers (1986) state that the most 
difficult part of writing is getting started; the learners do not usually have a clear 
idea and do not know what to write about. It is scary that they have to sit down 
facing a sheet of white paper with no idea, and do not know how to start and how 
to gather and develop ideas. 
Based on the preliminary research conducted at SMAN 1 Sinjai Timur, 
some problems were found related to the teaching and learning of the writing 
skill. First, the students looked confused when they were asked to write, for 
example to write a short paragraph, they did not know how to start and what to 
write. As a consequence, first, the students only keep silent and others were 
talking and class become noisy, so they were unmotivated to complete the task. 
Second, in the teaching of the writing skill, the teacher mostly focused on asking 
students to arrange jumbled words or sentences and complete a dialogue or 
paragraph. Third, teaching also rarely gave writing practice in English and 
guidance to the students to revise the content and the language of their writing 
since the teacher emphasized her teaching on product. Finally, the students were 
not an active-creative student since the teacher rarely acted as a facilitator, guide, 
and motivator in the teaching and learning process. 
Prabhu develops about task in Bangladore, Southen India. He beliefs that if 
the students are focused on the task in their mind, they may learn more 
effectively. In task- based instruction, the tasks are central to the learning activity. 
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The students use task and language is the instrument which the students use to 
complete it. The activity reflects real life and learners focus on meaning; they are 
free to use any language they want. The students start with the task. When they 
have completed it, the teacher draws attention to the language used, making 
corrections and adjustments to the students' performance. They are model of task- 
based instruction (Prabhu cited in Willis, 1997). 
Nunan suggests that in task- based instruction, teacher gets opportunity to 
promote a student- entered learning environment and it can make the teacher 
respects the learners as individuals and wants them to succeed. On the other hand, 
learners have out of class activities and that makes task- based instruction 
effective (Nunan cited in Tosun, 2005).  
Vygotsky (2010) states the child follows the adult's example and gradually 
develops the ability to do certain tasks without help or assistance. He called the 
difference between what a child can do with help and what he or she can do 
without guidance the "zone of proximal development" (ZPD). “This is Lev 
Vygotsky‟s term for the between which a child can solve a certain problem only 
with help from another and the time when he child can solve the same problem on 
their own. Vygotsky believed that the ZPD was a crucial time for full social 
engagement the child in order to the achievement maximum learning. 
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Considering the condition above, it is necessary to create a approach that can 
involve both teacher and students and invites them to participate in the learning 
activities. One of the strategies that can be used in order to help students in 
gathering and developing their ideas in writing is task- based instruction. It can 
also make students more involved in learning process that leads to understanding 
so that they can make sense of the writing activities in their real life and they can 
be more motivated. 
In this research the researcher tries to apply writing task- based instruction 
approach to develop the students‟ writing competence. The researcher researched 
on senior high school students. Based on the description above, the researcher 
conducted research under the title “Developing  the Students’ Writing 
Competence Using Writing Task- Based Instruction Approach at the Second 
Year of SMAN 1 Sinjai Timur” 
B. Problem statements 
 In line with the background, the problem can be formulated as the following:  
“Is using writing task- based instruction approach effective to improve the writing 
competence at the second year students of SMAN 1 Sinjai Timur?”  
C. Objective of the Research 
       Based on the problem statement, this research is intended to know the 
effectiveness of writing task- based instruction approach in improving writing 
competence at the second year students of SMAN 1 Sinjai Timur. 
 
5 
 
D. Significance of the Research 
         Based on the objective of the research, the research tried to find out how the 
writing task- based instruction approach is used effectively in EFL class. It is 
expected that the result of this research is able to:  
1. Help the students solve their problems in writing competence so that 
they are more active and motivated in learning the writing skill. 
2. Enrich the teacher‟s knowledge with the appropriate model of writing 
task- based instruction approach applicable in EFL class to improve the 
students‟ writing skill. 
 3. Give contribution to the school in improving the teaching and learning 
process and in increasing the quality of education as a whole. 
E. Scope of the Research  
This scope of the research is focused on investigating the effectiveness of 
writing task- based instruction approach in improving the writing ability at the 
second year student of SMAN 1 Sinjai Timur. The qualities of writing emphasize 
content, vocabulary, grammar, organization, and mechanics.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
The chapter is divided into four main sections, namely reviews of relevant 
research findings, reviews over some theories and concepts about the key issues in 
this research, theoretical framework and hypothesis. 
A. Review of Relevant Research Findings 
Loschky, Bley- Vroman, Ellis and Fotos (1993) found that such a version of 
task-based instruction is both effective and practical; it produces results and lends 
itself to adaptation to whatever structures it wants to focus on. 
Prabhu in Skehan (2003: 101), in the Bangalore project, attempted to develop 
aviable alternative language teaching methodology for use in difficult 
circumstances. The focus of the work was on the task outcome, not form. Prabhu 
approached this problem by using a pre-task, whose purpose was to present and 
demonstrate the task, assess its difficulty for the learners in question, adapt the 
main task if necessary ,and very importantly.  Prabhu found a result of experience 
in observing which tasks were most successful in generating useful as well  as 
being interesting to students. 
In task-based instruction, the tasks are central to the learning activity. 
Originally developed by N Prabhu in Bangladore, southern India, it is based on 
the belief that students may learn more effectively when their minds are focused 
on the task, rather than on the language they are using. 
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Candlin (1987) assert that tasks can be effectively organized based on 
systematic components including goals, input, setting, activities, roles, and 
feedback. 
Nunan (1989) suggests that tasks can be conceptualized in terms of the 
specific goals they are intended to serve, the input data, which forms the point of 
departure for the task, and the related procedures, which the learners undertake in 
the completion of the task.  
“ the distance between a child „s actual development level as determined 
through independent problem solving and (his or her) potential development 
(level) as determined through problem solving under adult guidance or a 
collaboration with more capable peers” (Vygotsky (1896 – 1934). Vgotskykian 
learning theory does deny knowledge construction is individual or that learning is 
a manifestation of the hard wiring of the brain. It does argue that guidance given 
by more capable other allows the child to engage in level of activity that could not 
be managed alone. This guidance occurs in the zone of Proximal Development 
(ZPD) which, put simply, is the difference between what a learner can do 
independently and what can be accomplished cognitively with scaffolding from 
more knowledgeable others.   
Long in Richards and Rodgers (2001:223), suggested a reassessment of the 
role of formal grammar instruction in language teaching. There is no evidence that 
the type of grammar-focused teaching activities used in many language 
classrooms reflects. The cognitive learning processes employed in naturalistic 
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language learning situations outside the classroom. Engaging learners in task 
work provides a better context for learning processes.  
Based on the findings above, the researcher concludes that the students can 
develop their competence in English if they use tasks which make the students 
learn effectively. 
B. Some Pertinent Ideas  
1.  Writing  
a. What is writing? 
Writing terms form verb of write, which in oxford learner‟s pocket 
dictionary (Manser:1991) means to form letter or words with a pen, pencil 
or other implement on surface. In other case, it means to compose writing. 
It also could be to communicate with, to perform or practice by letter. 
Rivers (1987:91) says that writing is an exciting challenging skill 
where the students are given permit to indulge in fantasy, humor, fiction, 
or fact in language.  
According to Lorch (1984:4), writing is a process when a writer 
communicates her/his message to others people by arranging marks from a 
shared graphic system by using alphabet in convection ways. 
Based on the opinion above, the researcher concludes that writing is a 
kind of activity where the writer expresses all the ideas in his/her mind, 
thinking, and feelings in the paper from words to sentences, sentences to 
paragraph and from paragraph to essay. 
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In relation to the organization of the ideas on the paper, a researcher 
should have an ability to balance the purpose, audience and topics as well 
as speaking activity. 
2. Nature of Writing  
Bell and Burnaby in Nunan (1989:36), point out that writing is an 
activity of extremely complex cognitive where the writer is required to 
demonstrate control of a number of variables simultaneously. At the 
sentence level these include control of content, format, sentence structure, 
vocabulary, punctuation, spelling a letter formation and the writer must be 
able to structure and integrate information into cohesive and coherent 
paragraphs and texts for beyond the sentence. 
Basically, writing means producing reproducing oral message into 
written language. It involves an active to organize, formulate and develop 
the ideas on the paper so that readers can follow the writers‟ message as 
well in oral form. 
Pincas in Makmur (2007:7) says that writing has relation with human 
life. Communication and self- expression are instruments of writing. 
People can express their ideas, through opinion, and feeling through 
written form. 
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Based on the express opinion above, it can be concluded that writing 
is an act, or process of building the larger unit ideas, thinking, and feeling 
that is expressed through a set of signs or symbols, to form words, 
sentence, and paragraph. 
There are two different views on the nature of writing. These are 
product and process approach. The product in writing are writing essay, 
story, and soon. The process approach to writing sees the act of 
composition from a very different perspective, focusing as much on the 
means where by the completed text created as on the product itself.       
As one of language skills in English, writing is used to express ideas. 
In writing, the researcher will be involved in the process of building the 
larger unit ideas from the large one. They will be linked to form a piece of 
paragraph. 
3. Writing Components 
There are five main components of writing. They are content, 
organization, grammar, vocabulary and mechanics (Wello and Nur, 
1999:75). 
a. Content  
According to Oxford learner‟s pocket Dictionary (Manser, 1991:87) 
content is writing and speaking subject in a book or a programme. The 
content of writing should be clear enough for readers so that the readers 
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can understand the message and gain information in it, besides that, its 
content should be also well unified and complete.   
b. Organization  
Heaton (1974:138) that judgment skills or organization is the ability of 
writer to write in an appropriate manner for a particular purpose with a 
particular audience in mind, also to select, organize and order relevant 
information. Organization of writing concern with the ways, the writer 
arranges and organizes the ideas or massage in the writing. It could be 
chronological order, order of importance, general to particle order, 
particular to general order. 
c. Grammar  
To have a good grammar in writing, writer should a pay attention to the 
use of grammatical rules concerning tenses, preposition, conjunction, 
clause (adjective and verbal clause), article, etc. The lack of knowledge of 
grammar will make the readers misunderstanding about the content of 
writing. 
d. Vocabulary  
According to oxford learner‟s pocket dictionary (1991:461) vocabulary 
is total number of words in a language. Ones can write anything if she or 
he has vocabulary to express. He or she should express the ideas in form of 
words or vocabulary. The lack of vocabulary make someone fails to 
compose what he or she are going to say because she or he fells difficult to 
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choose word appropriate. Vocabulary will help the writer to compose the 
writing and also make readers easy to understand.   
f. Mechanics  
According to Heaton (1974:138), writing mechanics skills are the 
ability of writer to use correctly those conventions peculiar to the written 
language. The use of mechanism is due to capitalization, punctuation, 
spelling appropriately. This aspect is very important because it can make 
readers understand what the writer means to express definitely. The 
readers can easy to group the conveying ideas or massage to writing 
material if they use of favorable mechanism in writing.  
All of the components were used for analysis  the data quantitatively. 
They were content, vocabulary, organization, grammar and mechanics. 
Although grammar was not task, but the researcher used it for analysis 
data because the researcher thought that grammar was so important to get 
a good writing. 
4. Characteristics of Good Writing  
Nunan (1989:37) points out the successful writing as follows:   
1. Mastering the mechanics of writing; 
2. Mastering and pay attention about spelling and punctuations; 
3. Using the grammatical system to understand the meaning; 
4. Organizing content at the level of paragraph and the complete text to 
reflect the given new information and topic comment structures; 
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5. Polishing and revising one‟s initial efforts; 
6. Selecting an appropriate style for one‟s audience. 
  Based on the opinion above, the researcher concludes that the writers can 
get successful writing if the writers pay attention with five components of writing; 
they are content, organization, grammar, vocabulary, and mechanics. Also give 
revising one‟s initial efforts.     
Yerber in Mustafir (2002:6) states that most effective writer would 
probably agree that good writing has several important characteristics namely:  
1. Good writing like a good film or song or friend, is interesting; 
enjoying, it keeps your interest by what it says and how is says it. 
2. Good writing is not difficult to follow because it follows a plan. 
3. Good writing presents ideas that are fresh and original, not hand me-
down, tired ideas borrowed from someone else. As a result it sounds 
like its author rather than sounding generic. 
4. Good writing uses language that is right for the formal job when 
required and informal when appropriate. 
5. Good writing is mistakes in grammar, spelling, and punctuation are 
nothing matters because those errors get in the way of the writers‟ 
ideas and distract the readers. 
Based on the opinion above, it can be concluded that the characteristics of 
good writing are good writing make readers understand what writers say; readers 
feel happy if they read, and it focuses on meaning rather than form.   
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2. Task- Based Instruction  
a. What is task? 
The definition of task is very large and different for the different people. 
Candlin, Nunan, Long in Skehan (2003: 95) state that task is an activity in which: 
a) Meaning is primary; 
b) There is some communication problem to solve; 
c) There is some sort of relationship to comparable real- world activities; 
d) Task completion has some priorities 
e) The assessment of the task is in terms of outcome. 
In addition, Long in Nunan (1989:56) also gives definition that a task is a 
piece of work undertaken for oneself or for other, freely or for some rewards. 
Thus, examples of tasks include painting a fence, dressing a child, a library book, 
taking a driving test, typing a letter, weighing a patient, sorting letters, taking a 
hotel reservation, writing a cheque, finding a street destination and helping 
someone across a road. In other words, by “task” is meant the hundred and one 
things people do in everyday life, at work, at play, and it between.  
According to Willis in Skehan (2003: 95) tasks: 
a) Do not give the learners other people‟s meaning to regurgitate; 
b) Are not concerned with language display; 
c) Are not conformity- oriented; 
d) Are not practice- oriented; 
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e) Do not embed language into materials so that specific structures 
can be focused upon.  
According to Prabhu in Tosun (2005) sates that “A task is „an activity which 
required learners to arrive at an outcome from given information through some 
process of thought, and which allowed teachers to control and regulate that 
process‟.” 
From the other source Willis (1996) gives definition about task. Task is an 
activity where the target language is used by the learner for a communicative 
purpose in order to achieve and outcome. 
According to Bygate, Skehan, and Swain in Tosun (2005) he gives 
definition about the task. A task is an activity which requires learners to use 
language, with emphasis on meaning, to attain an objective. 
Skehan (2003) also represents the core features of tasks within four defining 
criteria: there is a goal to be worked towards; the activity is outcome-evaluated; 
meaning is primary; and there is a real-world relationship. 
From several definitions above, the research can take conclusion about task, 
task are defined in terms of what the learner will do in the classroom rather than in 
the outside world.   
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C. What is instruction? 
     According to oxford learner‟s pocket dictionary (1995:218), instruction 
means teaching. Instructions are information in how to do.  
D.  What is task- based instruction? 
Task- based instruction is one technique in teaching English that can 
develop students‟ writing competence. All these activities where the target 
language is used by  learner for a communicative purpose in order to achieve and 
outcome. 
E. Types of task   
According to Pica, Kanagy and Falodun in Richards  and Rodgers 
(2001: 234) classification of tasks are: 
1.  Jigsaw tasks: Learners combine pieces to form up the whole. For 
example, combining a separated story. 
    2.  Information-gap tasks: two different students or groups having a 
part that the other does not. They try to find out what they do not 
have. 
    3.   Problem-solving tasks: Students are given a problem and asked to 
solve it. 
     4.   Decision making tasks: Students are given a problem and asked to 
choose an option out of the givens. 
17 
 
    5.   Opinion exchange tasks: No matter they reach an agreement they 
are expected   to discuss their idea on the topic given. 
The other type of task classification is that Willis in Tosun (2005), they are: 
    1)  Listing tasks: generates a lot of talk and the process involved are 
brainstorming (learners draw on their knowledge and experience) and 
fact finding (learners find things out by asking each other or referring to 
books. The outcome is going to be a completed list of a draft)  
       2)    Ordering and sorting: It has four main steps;  
          a)   Sequencing items, actions or events 
          b)  Ranking items according to personal values or specified criteria 
          c)  Categorizing items under given headings 
          d) Classifying items in different ways where the categories are not   
given 
      3)  Problem solving: Same as what Pica, Kanagy and Falodun have  
suggested. It will make learners intellectual powers work.  
      4)  Sharing personal experience: Learners are encouraged to talk about 
themselves of which provides real-close conversation.  
       5)  Creative tasks: It is also considered as a Project by Willis (1996). To 
sort, order, compare, solve a problem learners come together. It can be 
an out of classroom activity too.  
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       6)  Closed and open tasks: If the goal is strictly limited and highly structured 
it is a closed task, considering close tasks open tasks are more loosely 
structured with less specific goals.  
F. Willis’s Model for Task- Based Instruction  
In this case the researcher will use Willis‟s model for task- 
based instruction for her research.  Jane Willis in Peter (2003: 127) 
presents a three stages process: 
1) Pre-task - Introduction to the topic and task. 
Teacher explores the topic with the class, highlights useful words 
and phrases, and helps learners understand task instructions and 
prepare.  
2) Task cycle – Task, planning and report 
There are three stage from this, they are :  
a)  Task: Students do the task, in individual, pairs or small groups. 
Teacher monitors from a distance, encouraging all 
attempts at communication, not correcting. Since this 
situation has a "private" feel, students feel free to 
experiment. Mistakes don't matter. 
b)  Planning: Students prepare to report to the whole class (orally 
or in    writing) how they did the task, what they 
decided or discovered. Since the report stage is 
public, students will naturally want to be public, 
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students will naturally want to be accurate, so the 
teacher stands by to give language advice. 
c)  Report:  Some groups present their reports to the class, or 
exchange written reports, and compare results. Teacher 
acts as a chairperson, and then comments on the content 
of the reports. Learners may now hear a recording of 
others doing a similar task and compare how they all 
did it. Or they may read a text similar in some way to 
the one they have written themselves, or related in topic 
to the task they have done. 
3) Language focus - Analysis and practice  
a)  Analysis: Students examine and then discuss specific features of 
the text or transcript of the recording. They can enter 
new words, phrases and patterns in vocabulary books. 
b) Practice: Teacher conducts practice of new words, phrases, and 
patterns occurring in the data, either during or after 
the Analysis. 
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G. Advantages Of Task- Based Instruction. 
Task- based instruction has some advantages, they are : 
a) Students are free of language control. In all three stages they must 
use all their language resources rather than just practicing one pre- 
selected item. 
b) A natural context is developed from the students‟ experiences with 
the language that is personalized and relevant to them.  
c) Students will have a much more varied exposure to language with 
task- based instruction. They will be exposed to a whole range of 
lexical phrases, collocations and patterns as well as language 
forms. 
d) It is strong communicative approach where students spend a lot of 
time communicating. 
e) It is enjoyable and motivating. 
f) Gives opportunity to teacher to promote a student-centered 
learning environment. That makes teacher respects the learners as 
individuals and wants them to succeed.  
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G. Conceptual framework  
The theoretical frame work of this research is illustrated as follows: 
 
 
 
 
 
F. Hypothesis  
a. Null hypothesis (Ho) is there is no significant difference of the students‟ 
writing competence before and after teaching who use writing task-based 
instruction. 
b. Alternative hypothesis (Hi) is there is significant difference between the 
result of pretest and posttest of students‟ writing competence before and 
after teaching who use writing task–based instruction.  
INPUT 
Writing materials 
 
PROCESS 
Teaching and learning 
using writing task- 
based Instruction  
 
OUTPUT 
The student‟s 
writing 
competence 
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CHAPTER III 
RESEARCH METHOD 
This chapter explains the research tradition or paradigm used to reveal the 
focus issues in this research. It contains research design, population, sample, 
variables, instrumentations, data collection procedures, data analysis techniques 
and statistics procedures employed in this research. 
A. Research Design 
The method of the research is pre-experimental with one group pre-test and 
post-test design. The design involves one group that will be given a pretest and 
then expose to a treatment and posttest. The aim of this is to know the impact of 
writing task- based instruction approach in developing students‟ writing 
competence. The success of the treatment will be determined by comparing the 
pre-test and post-test scores. 
The design is seen as follows: 
      Pre-test                        Treatment                       Post-test 
(X1)                                 (T)                              (X2) 
 
Where:  
X1  : the result of the students‟ pre-test 
T    : the treatment by task-based instruction 
X2 : the result of the students‟ post-test  
        (Suharsimi Arikunto: 2006 ) 
23 
 
B. Variables of the Research 
       The variables of the research are writing task- based instruction and students‟ 
competence in writing English. 
C. Operational Definition of term 
a. Writing task-based instruction is one technique in teaching writing to 
develop students‟ writing competence using task. 
b. Writing competence is the ability of the students in explaining their ideas 
into words and understanding information.  
D. Population and Sample  
a. Population  
     The population of the research is the second year students of SMAN 1 
Sinjai Timur in academic year 2010/2011. It consists of seven classes. They were, 
XI IPS 1, XI IPS 2, XI IPS 3, XI IPS 4, XI IPA 1, XI IPA 2 and XI IPA 3. The 
numbers of population were 210 students. 
b.   Sample  
      The research applied purposive sampling technique. In this case, 
researcher  took only one class as representative of the population. So the total 
sample is 30 respondents. 
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4.    Instruments of the Research 
  In collecting data, the researcher used test that consist of pretest and posttest.  
The researcher asked the students to make paragraph according to the topic. 
Pretest is designed to measure the students‟ prior knowledge of writing ability 
before treatment. While the posttest is designed to measure the students‟ 
competence in writing after treatment. 
 5.   Procedures of the Research  
The researcher used five weeks for data collection, one week for pretest, three 
weeks for treatment, and one week for posttest. Pretest also was done the first 
week.   
A. Pretest  
In July 12
th
 2010, the researcher gave the students pretest that was used 
to identify the students‟ prior knowledge of writing ability. In this case the 
researcher gave writing test like write a short paragraph based on the topic 
and the topic was unforgettable experience. It was conducted for 40 
minutes. 
B. Treatment 
Before giving the students posttest, the researcher gave them treatment. 
It was conducted in six meetings for three weeks. Each meeting has the 
same treatment but different topic. In this step, the researcher gave 
explanation and instruction of writing task based- instruction to the 
students and asked them to do the task. The researcher gave treatment with 
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use writing task- based instruction. The treatment was divided into three 
stages, namely pre-task, task cycle, and language focus. 
a) Pre-task  
a. The researcher explained some elements that must be paid 
attention in writing. 
b. Researcher introduced some topics that were written and gave 
the students instructions on what they will do at the task stage. 
c. The students were given some ideas or words, which related to 
those topics. 
d. The researcher asked the students to recall some languages that 
may be useful for the task. 
e. The students were given opportunity to take notes and spent 
time preparing for the task. 
b) Task cycle  
a. Task : 
1. The researcher gave topics to the students and asked them 
to do the tasks which related to those topics in groups. 
Topics which were given :  
1) For the first week, July 14th 2010 and July 19th 2010 
the topics were kinds of seasons and it‟s raining 
today.  
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2) For the second week, July 21th 2010 and July 26th 
2010  the topics were recreation to the zoo and 
teenager‟s activities  
3) For the last week for treatment, July 29th 2010 and 
July 2
nd
 2010 the topics were being successful and 
having a picnic.  
2. The researcher again asked them to discuss with fellow 
students about the topic. All of the members groups gave an 
idea.  
3. The students were asked to start do the tasks and asked 
them to pay attention about direction of the task.  
b. Planning  
1. The researcher asked the students prepared to report their 
writing tasks in front of the class. 
2. All groups reported those writing tasks.   
3. The researchers gave suggestions and helped them if they 
need.  
c. Report  
1. Asked the students to report their writing tasks in front of 
the class. 
2. Researcher asked some students to read their tasks in front 
of the class, and other students listened then compared with 
their tasks. 
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3. Researcher collected the students‟ tasks and gave correction 
if any mistake in writing. 
c) Language focus  
There were two parts from this, they were: 
a. Analysis  
1. The researcher identified any mistakes in students‟ writing 
tasks, and then gave back. 
2. Ask students identified their tasks again.  
b. Practice  
1. The researcher explained again some elements that were 
paid attention in writing. 
2. The students were given opportunity to do the tasks again. 
3. The researcher asked the students to practice again to get a 
good writing. 
C. Posttest  
The posttest was given by the researcher in August 4
th
 2010. The 
posttest was given after the treatment had been giving to the students. This 
posttest was done for 45 minutes and the topic was recreational activities. 
This session was given to know whether the students‟ writing competence 
developed after got treatment from the teacher that was using writing task-
based instruction.  
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H.  Technique of Data Analysis 
The data collected through pretest and posttests were analyzed using some 
steps. The steps were: 
1. To get the score, the researcher used an analytical rating scale for 
evaluating written language which included five components. They were 
content, vocabulary, organization, grammar, and mechanics (Wello and 
Nur, 1999:76-78).  
a. Content  
The researcher wanted to find out whether the student‟s 
composition is knowledgeable, substantive, thoroughly developed and 
relevant to the assigned topic. For example if students could 
understand about the content of subject, the students could get a good 
classification, but if his/her task didn‟t show any knowledge of subject 
it meant that she/he was classified very poor and the score was 13. To 
evaluate the score of the content, the researcher used the following 
scale:  
Table 1. Score of Content   
Score Classification Criteria 
30-27 
Excellent to Very 
Good 
Knowledgeable to substantive relevant to the 
assigned topics. 
26-22 Good to Average 
Some knowledge of subject adequate range 
21-17 Fair to Poor 
Limited knowledge of subject, little substance. 
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16-13 Very Poor 
Does not show any knowledge of 
subject/imagination – non- substantive. 
 
b. Organization  
Organization includes fluent expression, ideas clearly stated, 
succinct, well organized, logically sequenced, and cohesion in writing. 
For example student A had 16 scores of content if his/ her writing task 
had ideas clearly although not completed. It was a good classification, 
but if his/her writing task did not show an idea and ideas confused it 
meant that she/he was classified very poor and the score was 10. To 
evaluate the score of the organization, the researcher used the 
following scale:  
Table 2. Score of Organization  
Score Classification Criteria 
20-18 
Excellent to Very 
Good 
Fluent expressions, ideas clearly stated 
supported logical sequencing well organized. 
17-14 Good to Average 
Somewhat choppy - loosely organized but 
main ideas stand out.  
13-10 Fair to Poor Non fluent- ideas confused or disconnected. 
9-7 Very Poor  No communicated, no organization.  
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c. Vocabulary 
Vocabulary is to show sophisticated range, effective word / idiom 
choice and usage, word form mastery, and appropriate register in 
writing. For example student A had a task where she/ he still error of 
words, idiom, but students understood about the meaning. It was a 
good classification and score was 16, but if his/her writing task didn‟t 
show any words and many errors it meant that she/he was classified 
very poor and the score was 8. To evaluate the score of the vocabulary, 
the researcher used the following scale:  
Table 3. Score of Vocabulary  
Score Classification Criteria 
20-18 
Excellent to Very 
Good  
Sophisticated range, effective word / idiom 
choice and usage. 
17-14 Good to Average 
Adequate range - occasional errors of word / 
idiom, choice, and usage, but meaning not 
obscured. 
13-10 Fair to Poor 
Limited range, some words and idioms, choice, 
and usage. 
9-7 Very Poor 
Many errors of word use are wrong not enough 
to evaluate, little knowledge of English 
vocabulary. 
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d. Grammar  
Grammar use consist of effective complex construction, agreement, 
tense, number, word order / function, articles, pronouns, and 
preposition in writing. For example if the students had several errors 
with the tenses, and preposition, they got a good classification and the 
score 20, but if they didn‟t pay attention about it they got very poor 
classification. . To evaluate the score of the grammar, the researcher 
used the following scale: 
Table 4.  Score of Grammar  
Score Classification Criteria 
25-22 
Excellent to 
Very Good 
Effective complex construction few errors of 
agreement, tenses, number, word order, pronouns, 
and prepositions. 
22-19 
Good to 
Average 
Effective but simple construction minor, problem in 
complex construction several error of tense, word 
order, pronouns, and prepositions. But meaning 
seldom or cured 
17-11 Fair to Poor 
Major problems in simple construction frequent 
errors of negative, agreement, tense, word order/ 
functions, articles, pronouns, and preposition and / 
or fragment. 
10-5 Very Poor Virtually no mastery of sentence construction rules. 
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e. Mechanics  
Mechanics is the mastery of conventions like spelling, punctuation, 
capitalization, paragraphing, and handwriting. For example student A 
got a good score and the score was 4 if she/he got few errors with 
capitalization, punctuation, and spelling, but if his/her writing task did 
not pay attention about it. It meant that she/he was classified very poor 
and the score was 2. To evaluate the score of the mechanics, the 
researcher used the following scale: 
Table 5. Score of  Mechanics  
Score Classification Criteria 
5 
Excellent to Very 
Good 
Demonstration mastery of conventions, no 
problem of spelling, punctuation, capitalization. 
4 Good to Average 
Few errors of spelling, punctuation, 
capitalization, paragraphing but not observed. 
3 Fair to Poor 
Some errors of spelling, punctuation, 
capitalization, paragraphing. 
2 Very Poor 
Many errors of spelling, punctuation, 
capitalization, paragraphing. 
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2. Scoring the students‟ correct answer of pretest and posttest by using this 
formula: 
 
Score  =   10 X
items ofnumber   Total
answer correct   students'
  
 
3. Classifying the students‟ score into following criteria : 
Table 6. Classifying the students’ score 
NO CLASSIFICATION SCORE 
1 Excellent 9,6 – 10 
2 Very good 8,6 - 9,5 
3 Good 7,6 - 8,5 
4 Fairly good 6,6 - 7,5 
5 Fair 5,6 - 6,5 
6 Poor 4,6 - 5,5 
7 Very poor 0,0 - 4,5 
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4.  Computing the frequency and the rate percentage of the students‟ score : 
               %100x
n
fq
p   
 Notation: p = Percentage 
  fq = Number of correct answer 
  n = The number of samples 
        (Gay, 1981)  
5. Calculating the mean score of the students‟ answers using this formula: 
                 
N
X
X

  
Notation: X   = Mean score 
 X  = The sum all scores 
 N = The number of students    
                                                                 (Gay, 1981: 298) 
6. Calculating the Standard Deviation of the students‟ score in pretest and 
posttest by using the following formula: 
  
  
 
1
2
2





N
N
X
X
SD                                                      
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Notation:      ∑X2   = The sum of all the square 
                            (∑X) 2    = The square of the sum 
                                     N   = The total number of students 
        (Gay, 1981: 298) 
7. Finding out the mean of the different score by using the formula : 
     N
D
D  
Notation:               D
 
    = The mean of the different score 
∑D     = The sum of all scores 
N       = The Total Number of Students 
(Gay, 1981:332) 
8. Finding the significant different between pre-test and post-test by 
calculating the value of the test. The formula as follows: 
                
 
 1
2





NN
N
D
D
D
t
 
Notation: t  = Test of significance difference 
 D  = The mean of the difference score 
 D = The sum of all score 
 N  = The total number of the students 
         (Gay, 1981: 331) 
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CHAPTER IV 
FINDING AND DISCUSSION 
This chapter deals with two sections, research findings and discussion of 
result of researcher findings. The first section entirely covers the description of the 
result of the data analysis and the second section deals with further explanation 
and discussion of data analysis.  
a.  Finding 
        The result of the data collected through writing test from the pretest as the 
first test and posttest as the second test. Both the pretest and posttest consists of 
the different topics. Afterwards, the result of the scores collected and calculated in 
the mean score to obtain the final of the students‟ writing. Then it was observed 
from the five components of writing. 
To obtain the information about the students‟ writing achievement, the 
researcher described it through four ways. Namely 1) scoring classification of the 
students pretest and posttest 2) mean score and standard deviation of experimental 
and control groups, 3) the t-test value, and 4) hypothesis testing. The findings are 
described as follows: 
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1. Scores classification of the students’ pretest and posttest in all 
components observed.  
      Table 7. The frequency and rate percentage of the students’ writing. 
No Classification Range 
Frequency Percentage 
Pretest Posttest Pretest Posttest 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Excellent 
Very Good 
Good 
Fairly good 
Fair 
Poor 
Very poor 
9.6- 10 
8.6- 9.5 
7.6-8.5 
6.6-7.5 
5.6-6.5 
4.6-5.5 
0.0- 4.5 
- 
- 
1 
10 
8 
7 
4 
1 
9 
7 
9 
3 
1 
- 
- 
- 
3.3% 
33.3% 
27% 
23.3% 
13.3% 
3.3% 
30% 
23.3% 
30% 
10% 
3.3% 
- 
 Total  30 30 100 % 100 % 
 
Based on the table above, the pretest showed that there were 4 of 
the students (13.3%) out of the 30 students classified into “very poor” 
score, there were 7 students (23.3 %) of them classified into “Poor” score, 
8 of the students (27%) out of them were classified into “fair” score, in the 
“fairly good” score, there were 10 students (33.3%), and there 1 of the 
students (3.3%) of them classified into good, and there was none of the 
classified into very good and excellent scores. From the result, it can be 
concluded that the students‟ writing in pretest was “very poor”. (See Table 
7 and APPENDIX 1) 
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In the posttest score, there were 9 students (30 %) classified into 
“Very good” score. In the “poor” score, there were 1 students (3.3 %). 3 
(10%) classified into “fair” score, there were 9 (30 %) out of the 25 
students classified into “fairly good” score. There were 7 (23.3%) students 
classified “good” score, 9 (30%) students also were classified into “very 
good” score, and just 1 (4%) student of them classified into “excellent” 
score. From the explanation about the classification above, it can be 
concluded that the students‟ writing competence was improved. The 
students‟ writing competence after the treatment (posttest score) was 
“fairly good”. (See Table 7 and APPENDIX 1 ). 
2. The mean score of students’ pretest and posttest and standard 
deviation. 
The result of the pretest and posttest after calculating the mean score and 
standard deviation were presented in the following table: 
Table 8.  The mean score and standard deviation of pretest and 
posttest  
Test Mean score Standard deviation 
Pretest 5.997 1.00 
Posttest 7.747 1. 22 
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Table 8 showed that the mean score of the students‟ pretest was 5.997 and 
it showed that the score was in the “fair” classification. The mean score of the 
students‟ posttest was 7.747 and it showed that the score was in the “good” 
classification. The standard deviation of the students‟ pretest was 1.00, while the 
standard deviation of posttest was 1.22. From the table above, the researcher can 
see that the mean score of students‟ posttest was greater than the mean score of 
the students‟ pretest. Thus, the standard deviation of students‟ posttest was higher 
than the standard deviation of students‟ pretest, which proved that the range of the 
students‟ score was better. This meant that teaching through writing task- based 
instruction has improvement. (see table 8, APPENDIX 2  and APPENDIX 9). 
3. The Significant Difference between Pretest and Posttest 
In order to know whether or not there is a significant difference between 
pretest and posttest can be known by using t-test, as follows: 
 Where; 
  
N
D
D    
      
30
4,53
  
                         
78.1
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1)-n(n
n
D)(
D
D
2
2 
t  
 
1)-30(30
30
)4.53(
54.123
78.1
2

  
 
870
95.052-123.54
78.1
  
 
870
488.28
78.1
  
     03274483.0
78.1

 
     1809552.0
78.1

 
     
39.9  
After finding out the t-test value is 9.39, then determining the t-table value 
to know whether pretest and posttest are significantly different. In determining t-
table value, firstly finding out degree of freedom (df), the researcher used the 
following formula: 
                 df    = N - 1 
 = 30 - 1 
 = 29 
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 Table 9. Distribution the Value of t-test and t-table 
 
t-test t-table 
9.39 2.05 
 
For the level of significance ( ) = 0.05 and degree of freedom (df) = 
29. Then the value of t- table = 2.05 and t- test = 9.39. Thus the value of t- test 
was higher than t- table (9.39>2.05). It meant that the null hypothesis (H0) was 
rejected and alternative hypothesis (H1) was accepted. (See table 9 and Appendix 
10)  
From the analysis above, the researcher concluded that there was 
significant difference between the result of pretest and posttest of students‟ 
writing competence before and after teaching who use writing task–based 
instruction approach.  
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B. Discussion 
This part presents the result of improving writing ability of the second year 
students to make a narrative text by using writning task-based instruction 
approach at the second year of SMAN 1 Sinjai Timur. 
There were three different areas of writing quality assessed in this study, 
namely content, organization, vocabulary, grammar and mechanics. The four 
areas assessed were assumed to contribute to the quality of writing. The 
descriptive statistic analyses in the findings show that the writing quality of 
students, the mean score of the students in table 8 shows that the students‟ writing 
skill based on the pre test is 5.997. The result of the post test is 7.747. It reveals 
that the total mean of students‟ score in posttest was increasing after the treatment 
compared to the pretest. 
The t-test value is 9.39, then determining the t-table value to know whether 
the pretest and the posttest are significantly different. The result of statistical 
analysis in the level of significance () = 0.05 and t-test value = 9.39. While the 
value of t-table =2.05. Therefore, it means the t-test value was greater than t-table 
value (t-test =9.39> t-table = 2.05). It indicates that using writing task-based 
instruction approach can stimulate or develop the students‟ writing competence. 
Based on the result of the data, it can be inferred that after the treatment by 
using Writing Task-Based Instruction Approach, the students were interested and 
joined it affectively. It means that using Writing Task-Based Instruction can 
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develop the students‟ writing competence at the second year students in SMAN 1 
Sinjai Timur. 
This research consists of the public opinion about Writing Task-Based 
Instruction Approach. The writer got many opinions from different people which 
mean also differ in educational background. They, who participate in this research 
are from the students of senior high school and their Teachers. Generally they 
gave a positive respons of this reseach because it can be a usefull tool of 
expressing their emotion and develop their competence in writing English. 
The methodology of task- based instruction provides the learners with a 
natural context for language use. It also helps the teacher prepares and presents 
the teaching material in a well structured form and in a more interesting way, so 
that the students enjoy the class and they are encouraged to practice the target 
language more, especially during the interaction within their groups in their class. 
This methodology could be applied in teaching writing, as the task given is used 
as the guideline for the students to compose their writing. 
Task- based instruction is a methodology which claims that the best way 
to create interactional processes in the classroom is to use specially designed 
instructional tasks (Richards, 2006: 30). It aims to provide learners with a natural 
context for language use (Freeman, 2000:144). Acar adds that TBI takes tasks 
defined in a variety of ways as central elements in syllabus design and teaching. 
(2006). Moreover, Syekhan says that TBI offers students material which they have 
to actively engage in the processing of in order to achieve a goal or complete a 
task. It is aimed to develop students‟ interlanguage through providing a task and 
then using language to solve it. (1998: 1). Thus, effective learning occurred as the 
students are fully engaged in a language task, rather than just learning about 
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language. Here, the learners are required to actively negotiate meaning and 
produced communication to complete the task. 
Based on the fact that language acquisition is influenced by the complex 
interactions of a number of variables including materials, activities, and evaluative 
feedback, TBI has a positive impact on these variables. As said by Jeon and Hahn 
that TBI provides learners with natural sources of meaningful material, ideal 
situations for communicative activity, and supportive feedback allowing for much 
greater opportunities for language use (2006). When applying TBI, students are 
given a task to perform and only when the task has been completed does the 
teacher discuss the language that was used, making corrections and adjustments 
which the students‟ performance of the task has shown to be desirable. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter deals with conclusion of the finding of the research and with 
the suggestion. 
A. Conclusions 
Based on the findings and discussion in the preview chapter, it can be 
concluded that the use of writing task-based instruction can develop the students‟ 
writing competence. It is one of the models or techniques to develop writing 
competence in the classroom. 
The writing competence of students who used writing task- based 
instruction and those who just used general explanations for the second year of 
SMAN 1 Sinjai Timur in academic year 2010/ 2011 have significant difference. 
The students who used writing task- based instruction have improved their writing 
competence.  
 The researcher concluded that the model of task- based instruction in 
teaching process particularly in writing skill was relax, and interested and it is 
effective to avoid the students‟ boredom in learning English writing. They can do 
all their activity together and they can share information each other. It meant that 
using writing task- based instruction can develop students‟ writing competence. 
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B. Suggestions 
Based on the result of data analysis and the conclusion above, the 
researcher gives some suggestions. Those suggestions are as follows: 
1. Teachers should use task-based instruction in teaching English          
because it can develop students‟ writing competence in learning 
English.  
2. Teachers should be creative in teaching English to avoid the 
boredom of students. So they can enjoy the subject and get 
motivation in learning English. 
3.  The researcher suggests to teachers to apply this model because it 
can make the students increase their motivation in mastering English. 
Covering not only writing skill, but also speaking skill.    
4. The researcher also gives suggestion to anyone who would like to 
conduct similar research patiently and carefully for the sake of 
getting better result of the research.  
 
 
 
 
 
 
 
BIBLIOGRAPHY 
Acar, A. 2006 Sep. Models, Norms and Goals for English as an International Language 
Pedagogy and Task Based Language Teaching and Learning. Retrieved from FTP: 
http://www.asian-efl-journal.com/Sept_06_aa.php (25
 th
  Jan 2009) 
Arikunto, Suharsimi. 2006. Prosedur Penelitian. Jakarta : Rineka Cipta.  
Candlin, C. 1987. Towards task-based language learning. In C. Candlin and D. Murphy 
(eds.). Language Learning Tasks. Englewood Cliffs N.J.: Prentice Hall 
Ellis, R. 2006 Sep. The Methodology of Task-Based Teaching. Retrieved from FTP:  
http://www.asian-efl-journal.com/Sept_06_re.php (25
 th
  Jan 2009) 
Freeman, Learsen, Diane. 2000. Techniquenand Principles in Languange Teaching. New 
York: Oxford University.  
Gay, L. R. 1981. Education Research Competencies for Analysis and   Application. 2
nd  
Edition. Ohio: Charles E. Merrill Publishing Company. 
 
Heaton, J.B. 1974. Writing English Language Test. Longman. 
Haycraft, (1978:8). Retrieved From http://makalahdanskripsi.blogspot.com/2008/10/skripsi-
bahasa-inggris-students.html (25
 th
  Jan 2009) 
Jeon, I.J, and hahn, J.W. 2006 March. Exploring EFL Teachers' Perceptions of Task-Based 
Language Teaching: A Case Study of Korean Secondary School Classroom Practice. 
Retrieved from FTP: http://www.asian-efl-journal.com/March_06_aa.php (25
 th
  Jan 
2009) 
Kistono, dkk. 2007. The Bridge English Competence for SMP Grade VIII. Surabaya : 
Yudistira.  
Loscky, L. and R. Bley-Vroman. 1993. Grammar and task-based methodology. In Crookes, 
G. and Gass, S. (eds.) Tasks in a Pedagogical Context: Integrating Theory and 
Practice. Clevedon: Multilingual Matters. 
Lorch, Sue.1984. Basic Writing a Practical Approach. Boston Toronto: Little Brown and 
Company.  
Makmur, Adryati . 2007. Improving Students’ Writing Ability Using Word Processor. 
Research proposal. FBS. State University of Makassar.  
Manser, Martin H. 1991. Oxford Learner’s pocket Dictionary. New York : Oxford University 
Press. 
Mustafir, Masfiah. 2002. Developing the Writing Ability of the Second Year Students of SMP 
I Bissapu Bantaeng Through Reproduction. Thesis FBS UNM. 
Nunan, D. (1987). Communicative language teaching: Making it work. ELT Journal, 41, 2, 
pp. 136 - 145. 
Nunan, David. 1989. Designing tasks for the communicative classroom. New York: 
Cambridge University Press  
Rivers, Wilga M. 1987. Interactive Language Teaching. New York: Cambridge University 
Press.  
Richards, Jack C. And Theodore S. Rodgers . 2001..Approaches and Methods in Language 
Teaching (Second Edition).  Cambridge Language Teaching Library: Cambridge 
University Press. 
Richard, Jack C and Rodgers Theodore S. 1986.Approaches and Methods in Language 
Teaching. New York: Cambridge University Press. 
Sege, Djafar. 2006.Rancangan Pembelajaran. Makassar : Universitas Negeri Makassar. 
Skehan, Peter. 2003. A cognitive Approach in Language Teaching. Oxford University Press.  
Sugiyono .2007. Statistik Untuk Penelitian .Jawa Barat : Alfabeta Bandung. 
Tosun, Bilgen. 2005. Task- Based Learning  In The Internet. March 2005. 
(http://www.eltnews.com/features/eltbooks/007.shtml, accessed on 13
th
 November 
2008).  
Wello, Muhamamad Basri and Hafsah Amin J. Nur .1999.An introduction to ESP .Ujung 
Pandang: Badan Penerbit Universitas Negeri Makassar.   
Willis, Jane. 1996. “TBL Presentation : A Framework For Task- Based Learning ”.In The 
Internet. Longman ELT, (on line) 
(http://www.languages.dk/methods/documents/TBL_presentation.pdf , accessed on 4
 
th
  December 2008). 
Vygotsky, Lev. 2010. Zone of proximal development. Vygotsky’s constructivism theory. 
Retrieved From Wikipedia, the free encyclopedia. 
( http://en.wikipedia.org/wiki/Zone_of_proximal_development 9
 th
  jun 2010) 
 
  
APPENDIX 1 
 Pretest 
Subject : English 
Topic    : Unforgettable Experience 
Day/date : 
Name  :  
Class  : 
 
Direction!  
1. Write a short paragraph about your unforgettable experience! 
2. Do it individually, but if you have any question, ask your teacher / the researcher for 
help!  
3. Write down in the piece of paper, and collect it!  
 
 
 
 
 
 
 
  
APPENDIX 2 
Posttest 
Subject : English 
Topic    : Having a Picnic 
Day/date : 
Name  :  
Class  : 
 
Direction! 
1. Write a short paragraph about recreational activities! 
2. You can choose the places where you have recreation! 
3. Write down in piece of paper, and then collect it! 
4. Do it individually! 
 
 
 
 
 
 
 
 
  
 
APPENDIX 3 
TREATMENT 
A. The First Meeting 
The Topic is Kinds of Seasons 
Task 1 
 
 
                                                                                             (Kistono, dkk.2007: 102)  
 
  
 
Task 2 
Rewrite the paragraph if you have completed and analyze based on general structure. Do it 
in pairs. When you finish, compare your work with your friend‟s work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
B. The Second Meeting 
The Topic is It’s Raining Today 
Task 1  
Arrange the jumbled paragraph into a good text. Discuss with your partner. 
a. When we were enjoying the beautiful sunrise, suddenly we were shocked by a 
violent shake in the ground. Everybody in the beach got panic. We soon realized 
that it was a very big earthquake although it struck in a very short time. 
b. I didn‟t realize what had happened. I didn‟t know anything until I found myself 
hanging on a branch of a tree. 
c. We haven‟t been relieved from the shock when another strange thing happened in 
front of us. There we saw the water was going into the middle of the sea. No 
wonder if there were many kinds of fish left behind on the sand. Picking up the fish 
was just like picking up the „spread out rocks‟. It was very easy! For a while we 
forgot about the earthquake. We all seemed to be astonished by the view until we 
realized that there was a huge wave came towards us and destroy everything in its 
way. 
d. It was a Sunday morning, December 26th, 2004 — the day that I would never 
forget for the rest of my life. We went to the beach not far from our house in 
Meulaboh, Aceh. Many people were there when we arrived. Some of them were 
swimming in the sea. Others were watching the fisherman pulling the nets. The 
children were playing with balls in the seashore. 
   Task 2  
    Create a story using your own words according to the topic! 
  
C. The Third Meeting 
The Topic is Having a Picnic 
Task 1 
 Work in groups. Arrange these paragraphs into a good order! 
a. One day, a grandma was fishing; the giant appeared. She held up a mirror on front 
the giant. The giant yelled and howled in fright. Then the giant sank into the sea. 
So, the grandma became a heroine. 
b. One day an old fisherman was fishing, suddenly the giant appeared. The fisherman 
ran away and shouted loudly. He said to the villagers about it, but no one was 
brave enough to face the giant. Because of that, no fisherman dared to fish in the 
sea. This made the villagers become poorer and poorer. 
c. Long, long time ago, there was a giant in the sea which often frightened the 
villagers. The giant usually appeared when the fishermen were fishing. 
Task 2 
 Look at the map of Indonesia below. In turn, ask the questions that follow to 
your partner. 
 
 
(Kistono,dkk.2007:97) 
 
  
1. If you go to any places in Indonesia, where do you like to go? 
2. What place don‟t you want to visit? Why? 
3. Which place is the most interesting for tourists? 
4. What things are hard for tourists to understand? 
5. What special things are produced by the places? 
If you finish, make a paragraph according your answers. Follow the generic structure! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
D. The Fourth Meeting 
The topic is Being Successful 
Task 1 
 The text below is a recount text. Read it aloud! 
Two boys were in the workshop. They were Budi and Rangga. They were making 
a new aquarium. 
There were five fish in the old aquarium, but the water was going on the table. 
Budi tried to stop the water with his hand and then he switch on the light. “Don‟t mix 
electricity and water,” said Rangga. “It‟s dangerous!” 
It was too late. Budi had to go to the doctor because of this incident.  
Task 2  
With your groups, discuss and analyze the text based on the generic structure! 
Task 3  
Work in groups. Develop the generic structure below into a good recount text. 
Add your own details to make the story more interesting. 
Orientation: Bobby was walking home from school. The street was very busy. 
Event 1: A big truck was driving down the street. 
Event 2: It hit a small car. The car started to burn. 
Event 3: A policeman was running up the street. He called the fire station. 
1) If your groups finish, report your tasks in front of the class! 
2) Asks the members of group to report their tasks! 
 
  
E. The Fifth Meeting 
The Topic is Teenager’s Activities 
Task 1 work in small groups. Arrange the jumble paragraphs below into a good recount 
text! 
a. A Bad Morning 
b. My mother came out of the kitchen and furiously reprimanded me for my bad 
temper. Feeling unhappy, I went to the bathroom to brush my teeth. While 
brushing my teeth, I was lamenting the unfortunate things that had happened when, 
all of a sudden, the toothbrush broke into two. 
c. It was a beautiful Sunday. As I am not an early bird by nature, I thought I would 
laze in bed for a while, but my mother told me to get up and not to laze the day 
away. 
d. Reluctantly, I dragged myself out of bed, but only after my mother promised to 
have breakfast ready for me very soon. Still feeling groggy, I tripped over my little 
sister‟s doll and fell. I yelled out in pain and threw the doll through the door. My 
little sister was coming through the door at the same time, but managed to duck in 
the nick of time. However, the doll hit the passage wall and its head broke off. My 
sister then started to cry. 
Task 2 Still with your groups, analyze the text according to its generic structure! 
Task 3 Rewrite it into a good paragraph! 
 
 
 
 
 
 
  
F. The Sixth Meeting 
The Topic is Recreation to the Zoo. 
Task 1  
Give your comment about the picture, discuss with your groups! 
                 
                     
           
Task 2  
Write a paragraph according the picture, do it in groups. Then report it in front of the 
class! 
 
 
LESSON PLAN 
School    : SMAN 1 Sinjai Timur 
Subject   : English  
Class     : XI IPS 1 
Competency standard : to express the meaning of short functional written text and a 
short essay in recount and narrative forms to interact with 
others in daily lives. 
Basic competency  : to express the meaning of short functional written text with 
use written type of language as accurate, fluently, and 
accepting to interact with others in daily live in recount and 
narrative forms.  
Indicator  : - The students are expected to be able to do the tasks which 
have been given in groups and report it in front of the class. 
- The students are able to develop and write a short 
functional text in recount text related with the topic which 
has been given  
and know the generic structure of recount text. 
Topic    : Being successful  
Language skill : Writing   
Time    : 2 x 40 minutes (one meeting)  
 
 
A. General objectives of learning  
o The students are expected to be able to write a short functional text or a 
short essay in recount form and know the generic structure of the text. 
o The students are expected to be able to report their tasks in front of the 
class.   
B. Method and material sources  
o Method : task- based instruction, like do the tasks in written form then 
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o Material : writing material like using recount text. 
C. Applying the activity interaction  
o Pre- activities   
 Opening the class  
 Call the role of the students 
 Telling the students what they are going to do 
o Whilst activities  
 The researcher as a teacher introduces and explains generally what 
they are going to do. 
 The researcher explains about task- based instruction and its 
procedure. 
 The researcher introduces the topic to the students and asks them to 
makes groups to do writing task which are given and then report it in 
front of the class.  
o Post activities  
 Ask the students about their difficulties / problem during the lesson 
process. 
 The researcher gives conclusion about the topic that has been talked. 
 The researcher closes the class.  
D. Evaluation  
To evaluation on this activity process is carried out during the activity by 
monitoring whether or not they could writing a short paragraph  or a short text by 
using writing task-  based instruction.  
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Competency standard : to express the meaning of short functional written text and a 
short essay in recount and narrative forms to interact with 
others in daily lives. 
Basic competency  : to express the meaning of short functional written text with 
use written type of language as accurate, fluently, and 
accepting to interact with others in daily live in recount and 
narrative forms.  
Indicator  : - The students are expected to be able to do the tasks which 
have been given in groups and report it in front of the class. 
- The students are able to develop and write a short 
functional text in narrative text related with the topic which 
has been given  
and know the generic structure of narrative text. 
- The students are able to arrange these paragraphs into a 
good narrative text  
Topic    : Having a Picnic  
Language skill : Writing   
Time    : 2 x 40 minutes (one meeting)  
A. General objectives of learning  
o The students are expected to be able to write a short functional text or a 
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 Call the role of the students 
 Telling the students what they are going to do 
o Whilst activities  
 The researcher as a teacher introduces and explains generally what 
they are going to do. 
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Indicator  : - The students are expected to be able to do the tasks which 
have been given in groups and report it in front of the class. 
- The students are able to rewrite a short functional text into a 
good recount text which has been given  
and know the generic structure of recount text. 
Topic    : Kinds of seasons  
Language skill : Writing   
Time    : 2 x 40 minutes (one meeting)  
A. General objectives of learning  
o The students are expected to be able to write a short functional text or a 
short essay in recount form and know the generic structure of the text. 
o The students are expected to be able to report their tasks in front of the 
class.   
B. Method and material sources  
o Method : task- based instruction, like do the tasks in written form then 
report it.  
o Material : writing material like using recount text. 
C. Applying the activity interaction  
o Pre- activities   
 Opening the class  
 Call the role of the students 
 Telling the students what they are going to do 
o Whilst activities  
 The researcher as a teacher introduces and explains generally what 
they are going to do. 
 The researcher explains about task- based instruction and its 
procedure. 
 The researcher introduces the topic to the students and asks them to 
makes groups to do writing task which are given and then report it in 
front of the class.  
o Post activities  
 Ask the students about their difficulties / problem during the lesson 
process. 
 The researcher gives conclusion about the topic that has been talked. 
 The researcher closes the class.  
D. Evaluation  
To evaluation on this activity process is carried out during the activity by 
monitoring whether or not they could writing a short paragraph  or a short text by 
using writing task-  based instruction.  
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Class     : XI IPS 1 
Competency standard : To express the meaning of short functional written text and 
a short essay in recount and narrative forms to interact with 
others in daily lives. 
Basic competency  : To express the meaning of short functional written text with 
use written type of language as accurate, fluently, and 
accepting to interact with others in daily live in recount and 
narrative forms.  
Indicator  : - The students are expected to be able to do the tasks which 
have been given in groups and report it in front of the class. 
- The students are able to arrange a jumble paragraph into a 
good recount text which has been given  
and know the generic structure of recount text. 
- The students are able to write a short paragraph according 
to the topic which is given.   
Topic    : It’s Raining Today  
Language skill : Writing   
Time    : 2 x 40 minutes (one meeting)  
 
A. General objectives of learning  
o The students are expected to be able to write a short functional text or a 
short essay in recount form and know the generic structure of the text. 
o The students are expected to be able to report their tasks in front of the 
class.  
o The students are expected to be able to arrange the jumble paragraph into 
a good text.  
B. Method and material sources  
o Method : task- based instruction, like do the tasks in written form then 
report it.  
o Material : writing material like using recount text. 
C. Applying the activity interaction  
o Pre- activities   
 Opening the class  
 Call the role of the students 
 Telling the students what they are going to do 
o Whilst activities  
 The researcher as a teacher introduces and explains generally what 
they are going to do. 
 The researcher explains about task- based instruction and its 
procedure. 
 The researcher introduces the topic to the students and asks them to 
makes groups to do writing task which are given and then report it in 
front of the class.  
o Post activities  
 Ask the students about their difficulties / problem during the lesson 
process. 
 The researcher gives conclusion about the topic that has been talked. 
 The researcher closes the class.  
D. Evaluation  
To evaluation on this activity process is carried out during the activity by 
monitoring whether or not they could writing a short paragraph  or a short text by 
using writing task-  based instruction.  
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APPENDIX 7 
MEAN SCORE 
1. Pretest  
  
N
X
X

  
30
9.179
X  
997.51 X  
2. Posttest  
N
X
X

  
30
4.232
X  
 
747.72 X  
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APPENDIX 8 
STANDARD DEVIATION (SD) 
 
 
1. Pretest 
 
1
2
2





N
N
X
X
SD  
 
 29
30
01.23264
98.1107 
  
 
29
8003.107898.1107 
  
29
1797.29
  
                   0061965.1  
                   00.1   
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2. Posttest 
 
  
 
1
2
2





N
N
X
X
SD            
                    
 
130
30
4.232
18.1843
2


  
 
29
30
76.54009
18.1843 
  
                    
29
5253.180018.1843 
  
                    
29
8547.42
  
                    4777482.1  
                    22.1   
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APPENDIX 9 
TEST OF SIGNIFICANCE 
1. T-test 
 
 
1)-n(n
n
D)(
D
D
2
2 
t  
 
1)-30(30
30
)4.53(
54.123
78.1
2

  
 
870
95.052-123.54
78.1
  
 
870
488.28
78.1
  
     03274483.0
78.1

 
     1809552.0
78.1

 
     
39.9  
2. T-Table 
For level of significance (D) = 0.05 
Degree of freedom (df) = N-1 = 30- 1 = 29 
t – Table = 2.05 
  
5 
 
APPENDIX 10 
DISTRIBUTION OF "T" 
   untuk uji dua pihak (two tail test) 
 0,50 0,20 0,10 0,05 0,02 0,01 
  Untuk uji satu pihak (one tail test) 
dk 0,25 0,10 0,05 0,025 0,01 0,005 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
40 
60 
120 
∞ 
1,000 
0,816 
0,765 
0,741 
0,727 
0,718 
0,711 
0,706 
0,703 
0,700 
0,697 
0,695 
0,692 
0,691 
0,690 
0,689 
0,688 
0,688 
0,687 
0,687 
0,686 
0,686 
0,685 
0,685 
0,684 
0,684 
0,684 
0,683 
0,683 
0,683 
0,681 
0,679 
0,677 
0,674 
 
3,078 
1,886 
1,638 
1,533 
1,476 
1,440 
1,415 
1,397 
1,383 
1,372 
1,363 
1,356 
1,350 
1,345 
1,341 
1,337 
1,333 
1,330 
1,328 
1,325 
1,323 
1,321 
1,319 
1,318 
1,316 
1,315 
1,314 
1,313 
1,311 
1,310 
1,303 
1,296 
1,289 
1,282 
 
6,314 
2,920 
2,353 
2,132 
2,015 
1,943 
1,895 
1,860 
1,833 
1,812 
1,796 
1,782 
1,771 
1,761 
1,753 
1,746 
1,740 
1,734 
1,729 
1,725 
1,721 
1,717 
1,714 
1,711 
1,708 
1,706 
1,703 
1,701 
1,699 
1,697 
1,684 
1,671 
1,658 
1,645 
12,706 
4,303 
3,182 
2,776 
2,571 
2,447 
2,365 
2,306 
2,262 
2,228 
2,201 
2,179 
2,160 
2,145 
2,131 
2,120 
2,110 
2,101 
2,093 
2,086 
2,080 
2,074 
2,069 
2,064 
2,060 
2,056 
2,052 
2,048 
2,045 
2,042 
2,021 
2,000 
1,980 
1,960 
 
31,821 
6,965 
4,541 
3,747 
3,365 
3,143 
2,998 
2,896 
2,821 
2,764 
2,718 
2,681 
2,650 
2,624 
2,602 
2,583 
2,567 
2,552 
2,539 
2,528 
2,518 
2,508 
2,500 
2,492 
2,485 
2,479 
2,473 
2,467 
2,462 
2,457 
2,423 
2,390 
2,358 
2,326 
63,657 
9,925 
5,841 
4,604 
4,032 
3,707 
3,499 
3,355 
3,250 
3,169 
3,106 
3,055 
3,012 
2,977 
2,947 
2,921 
2,898 
2,878 
2,861 
2,845 
2,831 
2,819 
2,807 
2,797 
2,787 
2,779 
2,771 
2,763 
2,756 
2,750 
2,704 
2,660 
2,617 
2,576 
 
 (Sugiyono, 2007:372) 
6 
 
APPENDIX 11 
 
 
APPENDIX 5
1.    The student's raw score and converted score of the pretest
Content Vocabulary Organization Grammar Mechanics Raw score
1. Adi pratama 22 17 17 16 3 75
2. Ainil Majid 22 14 14 17 4 71
3. Andi Rahmat 21 17 17 17 3 75
4. Anni safitri 17 13 13 17 3 63
5.Bahtiar 10 13 13 9 2 47
6.Asma 16 10 10 10 3 49
7. Ansar 16 15 13 10 4 58
8. Edi Junaidi 20 13 13 14 3 63
9. Edi Wijaya 21 13 17 17 3 71
10. hasanuddin 21 15 15 15 4 70
11. Marta 15 13 13 15 3 59
12.Mirnawati 17 10 10 15 3 55
13. Muh. Nizar 15 10 10 15 3 53
14. Muh. Sainal 10 10 10 10 2 42
15. Muh. Syakir 10 10 10 10 2 42
16. Nuriah 25 17 17 20 4 83
17. Nurdiana M. 20 15 15 10 2 62
18. Nurul Insana 15 10 10 10 2 47
19. Rahmatia 22 15 15 15 3 70
20. Ramdania 22 15 15 15 3 70
21. Riskawati 22 14 14 14 3 67
22. Satriani 22 14 14 17 3 70
23. Sulaeha 15 10 10 10 2 47
24. Sahria 20 17 15 17 4 73
25. Sulaiman 17 14 14 13 2 60
26. Suriani 17 14 14 13 3 61
27. Sunarti 15 10 13 10 2 50
28. Wahidah 17 14 13 10 2 56
29. Yulinar Aryani 15 7 9 10 2 43
30. Verawati 15 10 10 10 2 47
SUM 532 389 393 401 84 1799
MEAN 17.73 12.97 13.1 13.37 2.8 59.97
Score of each component observed
Sample
7.5
7.1
7.5
6.3
4.7
4.9
5.8
6.3
7.1
7
5.9
5.5
5.3
4.2
4.2
8.3
6.2
4.7
7
7
6.7
7
4.7
7.3
6
6.1
5
5.6
4.3
4.7
179.9
5.997
Converted Score
2. The student's raw score and converted score of the posttest
Sample
Content Vocabulary Organization Grammar Mechanics Raw score
1. Adi pratama 28 20 20 24 4 96
2. Ainil Majid 27 20 20 22 4 93
3. Andi Rahmat 28 18 18 22 4 90
4. Annisa Fitri 26 17 18 20 4 85
5.Bahtiar 22 13 13 17 3 68
6.Asma 21 15 15 10 4 65
7. Ansar 15 13 13 17 3 61
8. Edi Junaidi 22 17 15 22 4 80
9. Edi Wijaya 29 20 18 22 4 93
10. hasanuddin 25 14 17 22 4 82
11. Marta 21 13 15 15 3 67
12.Mirnawati 27 17 16 20 3 83
13. Muh. Nizar 20 15 13 15 3 66
14. Muh. Sainal 21 15 15 17 3 71
15. Muh. Syakir 22 13 13 17 3 68
16. Nuriah 27 19 20 23 4 93
17. Nurdiana M. 20 17 17 19 3 76
18. Nurul Insana 27 17 18 22 4 88
19. Rahmatia 20 15 15 17 3 70
20. Ramdania 25 17 17 20 4 83
21. Riskawati 21 15 15 20 3 74
22. Satriani 28 19 20 20 3 90
23. Sulaeha 20 15 13 15 3 66
24. Sahria 25 18 18 22 4 87
25. Sulaiman 27 18 18 20 4 87
26. Suriani 25 18 17 22 4 86
27. Sunarti 17 10 10 10 3 50
28. Wahidah 20 14 13 17 3 67
29. Yulinar Aryani 25 20 13 20 4 82
30. Verawati 15 15 15 10 2 57
SUM 696 487 478 559 104 2324
MEAN 23.2 16.23 15.93 18.63 3.47 77.47
Score of each component observed
9.6
9.3
9
8.5
6.8
6.5
6.1
8
9.3
8.2
6.7
8.3
6.6
7.1
6.8
9.3
7.6
8.8
7
8.3
7.4
9
6.6
8.7
8.7
8.6
5
6.7
8.2
5.7
232.4
7.747
Converted Score
APPENDIX 4
The Students' Score and Classification of Pretest and Posttest
Score Classification Score Classification
1. Adi pratama 7.5 Fairly Good 9.6 Excellent
2. Ainil Majid 7.1 Fairly Good 9.3 Very Good
3. Andi Rahmat 7.5 Fairly Good 9 Very Good
4. Anni safitri 6.3 Fair 8.5  Good
5.Bahtiar 4.7  Poor 6.8 Fairly Good
6.Asma 4.9  Poor 6.5 Fairly Good
7. Ansar 5.8 Fair 6.1 Fair
8. Edi Junaidi 6.3 Fair 8 Good
9. Edi Wijaya 7.1 Fairly Good 9.3 Very Good
10. hasanuddin 7 Fairly Good 8.2  Good
11. Marta 5.9 Fair 6.7 Fairly Good
12.Mirnawati 5.5 Poor 8.3 Good
13. Muh. Nizar 4.4 Very Poor 6.6 Fairly Good
14. Muh. Sainal 4.2 Very Poor 7.1 Fairly Good
15. Muh. Syakir 4.2 Very Poor 6.8 Fairly Good
16. Nuriah 8.3 Good 9.3 Very Good
17. Nurdiana M. 6.2 Fair 7.6 Good
18. Nurul Insana 4.7 Poor 8.8 Very Good
19. Rahmatia 7 Fairly Good 7 Fairly Good
20. Ramdania 7 Fairly Good 8.3 Good
21. Riskawati 6.7 Fairly Good 7.4 Fairly Good
22. Satriani 7 Fairly Good 9 Very Good
23. Sulaeha 4.7  Poor 6.6 Fairly Good
24. Sahria 7.3 Fairly Good 8.7 Very Good
25. Sulaiman 6 Fair 8.7 Very Good
26. Suriani 6.1 Fair 8.6 Very Good
27. Sunarti 5 Poor 5 Poor
28. Wahidah 5.6 Fair 6.7 Fairly Good
29. Yulinar Aryani 4.3 Very Poor 8.2 Good
30. Verawati 4.7 Poor 5.7 Fair
Sample
Pretest Posttest
APPENDIX 6
The Students' total score of pretest and posttest, square of pretest and posttest,
 gain and square of the gain.
Sample Pretest (X1) Posttest (X2) Square of pretest (X1^2) Square of posttest (X2^2) Gain (D) D^2
1. Adi pratama 7.5 9.6 56.25 92.16 2.1 4.41
2. Ainil Majid 7.1 9.3 50.41 86.49 2.2 4.84
3. Andi Rahmat 7.5 9 56.25 81 1.5 2.25
4. Anni safitri 6.3 8.5 39.69 72.25 2.2 4.84
5.Bahtiar 4.7 6.8 22.09 46.24 2.1 4.41
6.Asma 4.9 6.5 24.01 42.25 1.6 2.56
7. Ansar 5.8 6.1 33.64 37.21 0.3 0.09
8. Edi Junaidi 6.3 8 39.69 64 1.7 2.89
9. Edi Wijaya 7.1 9.3 50.41 86.49 2.2 4.84
10. hasanuddin 7 8.2 49 67.24 1.2 1.44
11. Marta 5.9 6.7 34.81 44.89 0.8 0.64
12.Mirnawati 5.5 8.3 30.25 68.89 2.8 7.84
13. Muh. Nizar 4.4 6.6 19.36 43.56 2.2 4.84
14. Muh. Sainal 4.2 7.1 17.64 50.41 2.9 8.41
15. Muh. Syakir 4.2 6.8 68.89 46.24 2.6 6.76
16. Nuriah 8.3 9.3 38.44 86.49 1 1
17. Nurdiana M. 6.2 7.6 22.09 57.76 1.4 1.96
18. Nurul Insana 4.7 8.8 53.29 77.44 4.1 16.81
19. Rahmatia 7 7 49 49 0 0
20. Ramdania 7 8.3 49 68.89 1.3 1.69
21. Riskawati 6.7 7.4 44.89 54,76 0.7 0.49
22. Satriani 7 9 49 81 2 4
23. Sulaeha 4.7 6.6 22.09 43.56 1.9 3.61
24. Sahria 7.3 8.7 53.29 75.69 1.4 1.96
25. Sulaiman 6 8.7 36 75.69 2.7 7.29
26. Suriani 6.1 8.6 37.21 73.96 2.5 6.25
27. Sunarti 5 5 25 25 0 0
28. Wahidah 5.6 6.7 31.36 44.89 1.1 1.21
29. Yulinar Aryani 4.3 8.2 18.49 67.24 3.9 15.21
30. Verawati 4.7 5.7 22.09 32.49 1 1
SUM 179.9 232.4 1107.98 1843.18 53.4 123.54
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